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“Meaning doesn’t arrive because we 
have highlighted text or used sticky 
notes or answered the questions 
corretly on a comprehension 
worksheet.  Meaning arrives because 
we are purposely engaged in 
thinking when we read.” 

Cris Tovani

Hastings and Prince Edward District School Board 

Junior Teachers and Reading for Meaning

Reading For Meaning

#sitbeside



Critically literate students understand that meaning is not 

found in texts in isolation. 

Building student capacity for 

intercultural understanding, empathy, 

and mutual respect.

Call to Action # 63



Thomas D’Arcy McGee Catholic School 

Ottawa Catholic School Board

Senior Kindergarten and Grades 1 & 2

Reading Recovery

Our inquiry is based on altering the trajectory of students at risk as they reach 

grade 3 and EQAO (Kindergarten & Primary students). Our previous year’s 

inquiry has shown us that with targeted literacy intervention in grade 1 and 2, 

we can increase not only reading levels but student confidence and attitude 

toward learning in all areas. If we provide targeted literacy intervention 

beginning in kindergarten, can we reduce the number of students struggling in 

grade 1 and 2? If we provide targeted literacy  intervention beginning in 

kindergarten can we further increase the number of students reaching a level 

3 or 4 in grade 3? How can we align the early literacy intervention beginning in 

kindergarten through to grade 2, with a goal of reducing the number of 

students needing this support in grade 2? Finally, how can we ensure the 

sustainability of this support?



Reflections



eLearning Course Delivery

Knowledge Mobilization and Networking



Questions leading our inquiry:

• Who is taking our elearning courses?

• Why are they taking our courses?

• Who is successful?

• What helps teachers of elearning courses?

• What do we need to do to increase 

success?



Students of Mystery
(3 Junior Math Students in 2 Schools)

If we identify the specific learning needs, and personalize the 

teaching and learning strategies for a student that is struggling 

in numeracy, then he/she will achieve greater success.

FINDINGS

Interrelationship between Social / Emotional Health & Cognitive Health

Confidence (strategic small group work = +ve math modelling & relationships

Personalization = greater teacher = greater comprehension & confidence



Students of Mystery
(3 Junior Math Students in 2 Schools)

FINDINGS cont’d

Personalization = Increased review of student programming

Creation & refinement of Student Portfolio

Review & refinement of IEP (based on OSR, Portfolio & Psycho Ed)

Student voice towards math programming, student portfolio, and IEPs

TIME (To collaborate & review documentation)

REINFORCEMENT OF HIGHLY EFFECTIVE STRATEGIES

Ped. Documentation   Student Voice   Polya Model   Spiralling strands









Personalized Learning 

for Students at Risk of 

not Graduating with an 

OSSD

A collaborative inquiry with principals, 

vice-principals, SST, guidance, 

teachers at:

Almonte District High School

Thousand Islands Secondary School



WE PREPARE ALL STUDENTS FOR A SUCCESSFUL LIFE

The Process

1. Information gathering – quantitative/qualitative

2. student voice – student interviews, strengths & interest-based

3. Data analysis – identification of patterns/themes

4. case management Approach – deep dive

5. personalize the learning – structure, cross-disciplinary curricular expectations

The Big Idea

If we identify early warning indicators in our grade 10 and 11 cohorts and 

implement individualized/ personalized strategies, then our at risk marker 

students will be on track for graduation



RCDSB Collaborative Inquiry

“Sticky Learning”

Patricia Fraser

Tricia Robinson

Blanche Thomas

Board contact: Ann Gagan



Our Question:

• How does “sticky learning” and 

teaching develop a deeper, more 

flexible understanding of math 

processes and concepts?



Our Process:

• The math curriculum 

delivered in one to 

two week concepts, 

with more integration 

between the 

strands. Practices 

were informed by 

Make it Stick: The 

Science of Successful 

Learning.



LIMESTONE DSB: Year 2 of a “Phonics” MISA Project

TEAM: 2 central staff- 5 schools- 9 teachers 

(Yr 2  = added 4 new teachers and different schools) 

INITIAL QUESTION: How can we effectively use the LDSB Phonics Screener to 

guide instruction in order to close the gaps for struggling readers and writers? 

(Yr 2 = added writing)

ADDITIONAL QUESTION: What tools can we develop to support educator 

understanding of how to effectively teach and assess progress in phonics?



TOOLS: Code Packs; generic, simple Writing Continuum

(adapted); Teaching Steps (framework and example videos); 

detailed Phonics Sequence (still in development…)

SYSTEM IMPACT: Inclusion of Phonics Screener in LDSB Diagnostic 

Toolkit; now significant part of the LDSB Reading Course; all tools being 

used by Literacy Consultant in training at multiple schools; shared with SSTs 

and VP/SSTs during Professional Learning; new Phonics Workshop 

(partnered with SLPs); training for Tutors working in LDSB.



Our MISA Collaborative Inquiry:

If we can use teacher voice in updating the digital platform, 

Teacher Portal, with the lens of accessibility and inclusivity, 

Then, with ease of use and a connected purpose, teachers 

will implement this tool in their daily workflow, improving the 

process of student transitions/pathways.

A digital tool for educators to access, 

enter and analyze data for students- rich 

in both qualitative and quantitative 

content.  

A guide for educator’s accessing the 

teacher portal and completing IEP’s



 Digital Leadership 

 Transition Pathways

 Community Partnerships

 Parent Communications

 Student Behaviours

 Belonging and Care

 Live Collaborative Document

 Accessibility (Access from anywhere, anytime, any place)

 Work Flow

 Preventative Planning

 Transparency

“When developing the IEP I can 

look back on report card marks 

to determine baselines. 

Everything is in the same place!” 

Grade 4 Teacher



Measuring Learning in Students with ASD: 
Use of the AAC Prompting Hierarchy

Problem: In the absence of EQAO data and standardized 

assessment tools, there is a need for tools and resources to 

assess and monitor learning of skills in students with ASD. 

Aim: To use the AAC Prompting Hierarchy:

(a) to increase the independence of students 

communicating their requests for “more”, and 

(b) to concurrently have staff reduce their level of 

prompting on tasks. 



Measuring Learning in Students with ASD: 
Use of the AAC Prompting Hierarchy

Sample: 28 marker students identified (i.e., those students 

diagnosed with ASD, who are non-verbal, and demonstrate 

joint attention).

Team Involved: Principal, Educators (x3), Educational 

Assistants (x1), Research Officer 

Methods: 

• selection of a student specific task

• checklist to track level of prompting and 

number of prompts used by staff over a 

five-month period

• video recordings and observations

• survey of educator team



Measuring Learning in Students with ASD: 
Use of the AAC Prompting Hierarchy

Findings:

• 83% of marker students completed the task at a 

higher level of prompting over the five-month period

• 76% of staff reduced the total number of prompts 

given to students 

Feedback/Observations:

• checklist and prompting hierarchy are easy to use

• staff felt that the AAC Prompting Hierarchy 

was a useful tool to incorporate into everyday 

teaching practices, and effective for helping

students learn new skills with greater 

independence



OCDSB Secondary Alternate Program: 

Collaborative Inquiry

Context: 

• 6 secondary alternate learning sites

• 1,056 students in grades 10-12

Inquiry Focus in two areas:

• closing the gap via credit accumulation

• post-secondary pathways

Why? Students in Alternate Programs are at least 

1 year behind working toward graduation/OSSD



OCDSB Secondary Alternate Program: 

Collaborative Inquiry
How?

• Engagement through increased credit accumulation.
A number of our students come to Alt with a very low credit count 

and are 17-19 years old. In order to get them to the point where 

they are challenged and earning credits in the areas they want to 

pursue after high school, we need to provide and present 

curricula in such a way as to support that.

• Engagement through relationship building.
Help students become engaged in school, feel some academic 

momentum, and know that the school trusts and supports them -

as guided by anecdotal survey responses.

• Promotion of successful outcomes for a range of 

pathways.
Once the students reach 23/24 credits, they know they are 

supported and we can now ask them how the school can help 

them with their chosen pathway and to get to 30 credits



OCDSB Secondary Alternate Program CI: 

Survey & Results
Survey was designed to:

• assess how students are doing academically and in 

terms of school engagement; and

• inform staff in meeting student needs (e.g., post-

secondary planning, classroom practices)

Results from survey indicate:

• students attend an alternate program to “catch up on 

credits”;

• college is the most common post-secondary destination 

of choice

• lack of sleep, mental health concerns, home life and 

poor social connections pose significant barriers

to academic success



OCDSB Secondary Alternate Program CI: 

Next Steps

Informing the School Learning Plan:

• further collaboration between sites - numeracy focus for 

initial course development.

• use the data to: inform classroom practices to address 

varied post-secondary outcomes (work, college, 

university); create engagement and provide support; 

determine what individual students plan to do post-

graduation, then support and challenge them to get 

there.

• use student voice to inform decisions related to 

programming and supports for health and 

wellness.




